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FCT/AAC

1 Functional communication training (FCT)
involves Moth the assessment of the
function of the challenging behavior and
the teaching of a more appropriate form
that serves the same function . . .O
(Durand, 1990, p. 23)

1 FCT/AAC interventions are those in which

the Gnore appropriate formOnvolves gC
(Mirenda, 1997)

Ron (burand, 1999)

Age 9 1/2, had autism and Bevere
mental retardation®

1 Spoke a few words, out-of-context

Very aggressive; hit teachers, other

students, family members

1 Variety of other interventions had failed
(DRO, DRI, time-out, restraint, etc.)
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Assessment

1 Functional assessment conducted to
identify function of problem behaviors

1 Appeared to be attention-motivated --
Ron engaged in the behaviour to get
attention from his teacher or other adults

Inmnlm

Intervention

1 Provided with a SGD (BIGmack) that
was programmed to make a request that
would result in attention:

Would you help me
with this, please?

Instruction

1 Instruction provided during regular
classroom routines that were appropriate
to the message being taught
1 graduated guidance prompts and fading used

to teach

1 brief attention (in the form of GelpQ was
provided when communication device was
activated
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Results
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Generalization

1 Ron was regularly taken to a book and
magazine shop as part of his IEP (he
enjoyed these materials)

1 baseline data obtained on how often he
attempted to get attention from others;
attempts toward aggression were blocked

1 following FCT instruction, provided with
BlGmack in store so he could ask clerk or
others QVould you help me with this?O
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Key Requirements for FCT/AAC

1 ldentify the specific function of the
problem behavior
1 Tangible: ®want item/activityO
1 Attention: @ want social interaction®
1 Escape: @ don®want item/activity/personO
1 Sensory: Q@ bored/or stimulated®

1 How? Functional behavior assessment
(e.g., O@eill et al., 1997)

Key Requirements

1 Identify a related @nessageCthat will be
acceptable to the people and in the
contexts where it will be used
1 e.g., ®ay attention to meOvs Mould you
help me with this?Ovs. @an | help you?Ovs
@m | doing good work?Ofor attention-
motivated behavior

1 How? Input from and negotiation with
parents, teachers, etc. in the settings
where the behavior occurs

Key Requirements

1 Identify an AAC technique that will
enable the person to communicate the
nessageCto both familiar and
unfamiliar partners

1 Manual sign/gesture
1 Object/picture symbol
1 Written word

1 How? Symbol assessment, input from

speech-language pathologist
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Key Requirements

1 Teach use of the new communicative
behavior in context
1 Look for QvhispersCof the problem
behavior
1 Provide @leanGinstruction before the
problem behavior occurs

1 Be sure the new behavior results in the
same (desired) consequence!

Paula, Peter, and Mary
L(Hunt, Alwell, & Goetz, 1988; 1990)

1 3 adolescents in integrated secondary
schools
1 All exhibited @illyObehaviours
1 Paula:
1 giggling
1 making silly noises
1 ducking head, grimacing

Paula, Peter, and Mary (Con®

1 Peter: 1 Mary:
1 grabbing other 1 talking to imaginary
people® hands other people

imitating animals
getting on furniture
lying on floor

leaving the classroom

calling names of
absent people
repeating peoplesO
names

1 etc.
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Assessment —p =

1 Observations, interviews of staff and peers
at school

1 FBA indicated that behaviours were
primarily social interaction-motivated,
directed mostly at nondisabled peers

1 The Gnessage of the behaviour was:
1 @want to interact with you/Pay attention

to meO

Intervention

1 Provided students with @onversation
booksOto facilitate appropriate social
interaction

use activity remnants, photographs of

students in favourite activities, etc.

include written captions with comments
and guestions

1 Glere | am with my dog, Sharma. Do you have
a dog?0
1 (his is me at my 16th birthday party. When is

your birthday?O

Conversation Book (Con@)

1 update book
regularly, so topics
are dynamic

1 be sure book is
portable, so that it
can be carried around
easily
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Conversation Book (Con®

1 Teach use of conversation books
1 short (2-5 min.) teaching sessions
1 hatural settings for conversation
1 use student, partner, and coach
1 provide partner with basic information
1 Prompt responses, comments, AND questions
1 Teach turn-taking during conversations
1 Teach GillersQ(uh-huh, yeah, etc.)
1 Don®be rigid with the structure

Results
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Punchline

1 AAC interventions play a key role in
interventions for problem behavior

1 Need to base communication supports on
information from functional behavior
assessment

1 Need to individualize for easy access and
minimal learning
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